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The Rockefeller Archive Center
by Lonnie Sherrod, Executive Director

The SRCD’s Governing Council is currently exploring what more we should be doing in documenting the history of child 
development research. As part of this effort, in early December I attended a workshop on the history of childhood and 
the fi eld of child development research sponsored by, and held at, the Rockefeller Archive Center (RAC) near Tar-
rytown, NY. Involving a small group of historians and developmental scholars, the workshop was aimed at laying the 
foundation for the “next generation” of scholarship on the history of developmental research. I was not familiar with 
the Center and expect that the same may apply to many of our members. Hence, I describe the Center in this article 
because it offers numerous historical and contemporary research possibilities on children and youth and the philan-
thropy that has nourished the fi eld, all of which should be of interest to developmental scientists. 

The RAC is housed in the magnifi cent home of Martha Baird Rockefeller, second wife of John D. Rockefeller, Jr. Known 
as Hillcrest, it was completed in 1963. Its renovated 10-car garage now houses the RAC’s research and education de-
partment. The archival storage vaults are not accessible to researchers but there are work spaces for scholars in the 
Center’s reading room.

The RAC has numerous collections of relevance to the history of child-
hood and child development research. First, they have the Rockefeller 
Family Archives, in particular the Welfare Youth Series in Record 
Group Two. Also, the records of a number of institutions associated 
with the Rockefellers are housed there, including the Rockefeller 
University, the Rockefeller Foundation, and the Rockefeller Brothers 
Fund. John D. Rockefeller, Sr. was active in and supportive of numer-
ous child serving organizations in the early 1900s, including Baptist 
orphanages, Black schools and YMCAs. Early Rockefeller philanthropic 
organizations worked to improve the lives of children. Other Rocke-
feller initiatives include the General Education Board which supported 
African-American education in the South and worked on issues such as 
school lunches and physical education as well as the Bureau of Social 
Hygiene, which covered child and maternal health, family relations, 
and juvenile justice. John D. Rockefeller, Jr. created the Davison Fund 
(1930-1942), an organization interested in child welfare.

As some members may be aware, the Rockefellers were very involved 
in the origins and early history of the fi eld, including the founding of 
SRCD. The Laura Spellman Rockefeller Memorial (LSRM), founded in 
1918, was especially important to the early fi eld of child development 
research and to the establishment of SRCD. The LSRM promoted the 

welfare of women and children through grants that supported organizations such as the Boy and Girl Scouts, YMCAs, 
the Child Study Association, and the Merrill-Palmer Institute. It also underwrote the fi rst child development institutes 
at Columbia, Minnesota, Berkeley, and Toronto. Perhaps most important was funding for the National Research Council 
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(NRC) Committee on Child Development (CCD) of the National Academy of Scienc-
es. The CCD was formed to ensure that the fi eld of child development would have 
a solid research base. The CCD launched SRCD in 1933 and SRCD’s fi rst meeting of 
100 researchers was held in Chicago in June 1933. In fact, SRCD did not become 
independent from the NRC until 1948.

Various Rockefeller grant-making institutions have retained their interest in social 
science research on child welfare, the humanities in arts and education for chil-
dren, and child health. The third generation of Rockefeller philanthropy continues 
to fund child supporting organizations in New York and elsewhere. 

It’s worth noting that the RAC also has a number of signifi cant archival collec-
tions relevant to children and child development research that were generated 
by institutions not affi liated with the Rockefeller family. These include the Com-
monwealth Fund, the Ford Foundation, the Foundation for Child Development, 
the Markle Foundation, the Russell Sage Foundation, the Social Science Research 

Council (SSRC), and the William T. Grant Foundation. As members know, the Foundation for Child Development and 
the William T. Grant Foundation have been supportive of research on child and youth development since the early 
1900s up to the present day. The SSRC has been important in launching and nourishing new interdisciplinary areas 
of research on child and youth development.

As for the SRCD’s own older archives, they are now spread across three different sites but not at the RAC. The Gov-
erning Council is currently exploring possibilities for the archiving of all of our records. In the meanwhile, a wealth 
of supportive and background material on the SRCD is located in many of the collections housed at the RAC, and 
the RAC staff have produced a basic bibliography on child research that is several pages long. SRCD members such 
as Emily Cahan, Willard Hartup, Stephen Lassonde, Alice Smuts, and Richard Weinberg have previously used the 
archives to explore a variety of topics including gender roles in early child psychology, the Minnesota Institute of 
Child Development, schooling and family life in the working class, and science in the service of children. 

The RAC has an annual competition offering small grants for studies using the archives. More information on the 
Center, its grants program and bibliography can be found on its website.

I encourage members with an interest both in history and its relevance for current research to explore the pos-
sibilities available at the Rockefeller Archive Center. For further information on the recent workshop and plans for 
follow-up activities – including a major conference and possible contributions to the SRCD biennial meeting – mem-
bers can contact Frank Kessel (kesfam@pdq.net) who collaborated with the RAC in organizing the workshop. 

LET US KNOW YOUR 
NEWS!

SRCD Members: 

Please share your prestigious 
awards and memberships 

with us! 
Feel free to share this 

information and send your 
announcement to either 
Developments editor at, 

jonathan.santo@gmail.com or 
alukowsk@uci.edu.

SRCD 
Contact Information

Membership:
Tel: (734) 926-0617
Fax: (734) 926-0601

 Email: membership@srcd.org

Biennial Meeting Program:
Tel: (734) 926-0610
Fax: (734) 926-0601

 Email: programoffi ce@srcd.org

Meeting Registration
Tel: (734) 926-0612
Fax: (734) 926-0601

 Email: cirelan@srcd.org

Website:
Email: webmaster@srcd.org

http://www.rockarch.org/
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REPORT FROM OFFICE FOR POLICY & COMMUNICATIONS

“When Policymakers Tie the Hands of Social Science Researchers, They Are Tying Their Own 
Hands As Well”
by Sarah Mancoll, Martha Zaslow, and Sarah Mandell

This is a quote from U.S. Senator Elizabeth Warren of Massachusetts, who is a social science researcher by train-
ing. (Prior to entering politics, Senator Warren, a Harvard Law School professor, made important contributions to 
the understanding of bankruptcy and personal fi nance.) Senator Warren recently gave an address to members of 
the Consortium of Social Science Associations (COSSA)—a group of professional associations, scientifi c societies, 
universities, centers, and institutes that work together on issues of science policy and of which SRCD is a governing 
member—in which she spoke to the importance of federal support for the social and behavioral sciences. 

Senator Warren knows from fi rst-hand experience about how social science research can inform public policy. As an 
early career scholar, Senator Warren and colleagues received an NSF grant to study consumer bankruptcy, particu-
larly what factors pushed families over the edge fi nancially. As she explained during her COSSA remarks, the project 
led to the discovery that, contrary to popular wisdom, the main drivers of bankruptcy are major life events like 
medical problems and family breakups rather than irresponsible spending. The Bankruptcy Data Project, which 
grew out of this fi rst NSF grant, continues to collect data today and has been used by over a dozen scholars. 

“In a lot of areas, we don’t have all the answers. And what we need is not just political will—but rigorous social and 
behavioral sciences research to provide insight into key questions,” Senator Warren explained during her address 
to COSSA members. “How do we best overcome the effects of poverty to ensure that all children get an educa-
tion? Can we reduce illness by getting more Americans to engage in healthy behaviors? How do we encourage young 
people to save for retirement?” 

We reported in this column last year that federally funded social and behavioral sciences are in jeopardy. Threats 
to the peer review process and unique constraints placed on certain types of social and behavioral science re-
search, especially research in the area of political science, have been two major concerns. Broader across-the-
board spending cuts that affect funding for research in the behavioral sciences is another major issue. At the same 
time, an executive order from the White House has placed serious constraints on the ability of federal research 
agency scientists to attend scientifi c meetings, limiting the degree to which staff from federal research agencies 
can exchange knowledge with the fi eld and inform researchers of federal research opportunities. 

Part of the solution to this complex set of problems is to create more transparency and accountability by help-
ing policymakers and the public better understand what goes into grant funding decisions. To this end, NSF Acting 
Director Cora Marrett recently announced the creation of the NSF Transparency and Accountability Initiative. Under 
this initiative, each NSF directorate will create several broad portfolios addressing the mission of the foundation. 
In order to receive funding, grant applications must fi t into one or more of these portfolios. At the same time, NSF 
will also work with grantees to make sure that grant titles and abstracts are accurate and accessible to the public. 
It will be important for SRCD members to be aware of and to follow this guidance. 

Another part of the solution is for the community of social and behavioral scientists—and scientifi c associations 
more broadly – to educate policymakers and the public on the importance of our research. Examples of NSF-funded 
research with important implications for policy and practice (and acknowledging here the wide range of examples 
that would also come from research supported by other agencies funding developmental science research) include 
studies that are telling us more about how infant language skills develop, how high quality sleep contributes to 
healthy development in preschoolers, and why relationships between teens and their parents matter to the devel-
opment of teens’ interests in STEM (science, technology, engineering, and math) subjects. Although we as child 
development scientists know why this research is important, we also need to communicate this to people outside 
of our fi eld. 

As Senator Warren noted in her COSSA remarks, “My experience is just one out of so many NSF grantees who have 
used their funding to change how we think about the economy, human behavior, our communities and our political 
structure.” By helping to inform policymakers and the public about our research and its implications, we will serve 
both our community of scientists and the broader society.

http://www.cossa.org/annualmtg/2013/SenatorElizabethWarrenCOSSA2013-11-4.pdf
http://www.srcd.org/sites/default/files/documents/56_3.pdf
http://www.whitehouse.gov/sites/default/files/omb/memoranda/2012/m-12-12.pdf
http://archive.constantcontact.com/fs177/1102766514430/archive/1115918468443.html#LETTER.BLOCK37
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Practicing Change: Course Design for Real-World Application
by Olivia Lima, Augustana College

As educators in child development, we aspire to improve the lives of children by preparing our students to become 
better parents, voters, and teachers, supporting healthy development in all the roles where they interact with 
children personally and professionally. However, we also recognize that our students tend to compartmentalize 
information learned in classes, and may actually neither apply this information in relevant situations, nor even 
recognize the opportunity to do so. Therefore, if we hope to create long-term behavioral change in our students – 
leading them to parent differently, vote differently, etc. – our best bet is to build into our courses multiple oppor-
tunities for students to practice the specifi c behaviors we want to encourage. This alternative course design builds 
on pedagogies such as service learning and innovative assessment (as discussed in recent Teaching Corners: Black-
well, 2013; Blankson & Rochester, 2013). Not only does it encourage active learning, it aims specifi cally to engage 
students in precisely the activities we hope they will pursue long-term. The following course activities and assess-
ments are all examples I have used in my upper-level Child Development class to practice behavioral change.

Group research/decision-making projects: Students can work in teams to investigate controversial and timely 
topics such as adolescent eating disorders and depression, or corporal punishment vs. other forms of discipline. In 
one such activity, I ask students to imagine that in 5 years they hear about a wonder product purported to enhance 
infants’ cognitive development. As a group, they brainstorm where they could gather information about such a 
product: e.g., scholarly research, professional societies’ websites, and child advocacy groups, as well as popular 
press coverage and consumer reviews. Then, I assign infant videos (Baby Einstein) as a sample product. In small 
groups, students research all the sources they previously identifi ed, compile their fi ndings, and discuss how the 
different information fi ts together. Finally, each student writes up what personal decision they have reached about 
using the product, supporting their decision by citing all the different sources examined. 

Case studies: Narrative enhances attention and memory; students relish the opportunity to hear, read, or watch 
personal accounts. Case studies can be supplemented with a wide variety of reading materials (including assess-
ments and research), and are an ideal venue for students to practice making informed decisions that apply de-
velopmental science to one individual’s unique experience and context. Many prepared cases are available (e.g., 
Wilmhurst, 2011). In a case activity, I might ask students to complete pre-writing (getting any preconceptions about 
a disorder out in the open), then read the case. Next, in a small group, students use the jigsaw approach to each 
research different areas of the scholarly literature (etiology, assessment, treatment, etc.), then gather to discuss 
their fi ndings. Finally, students write specifi c recommendations that explicitly identify best practices in the schol-
arly literature based on details of the particular case.

Service learning: Since I also hope students will learn to support healthy development by changing their direct 
interactions with children, service learning provides a perfect vehicle for practice. I require every student to select 
a site where they work all semester (e.g., volunteering or working for pay at a daycare or afterschool program). 
Crucially, students do not merely log hours; instead, they have to plan and carry out specifi c activities and observa-
tions based on course material. For example, my students typically enjoy learning and then implementing dialogic 
reading with preschoolers and toddlers (Zevenbergen & Whitehurst, 2003). After each week’s activity, students 
write posts that refl ect on their experience in the context of highly detailed (and properly cited) discussion of 
course readings.

Applied essay exam questions: Essay questions allow students to practice responding to real-life scenarios by 
relying on developmental science. Miniature versions of the case studies and topical research discussed above can 
be used. In addition, fi nal exam questions can require students to creatively synthesize a wide range of material 
from the term. (Providing a list of sample questions in advance can lead to powerful study sessions.) For example, 
students might be asked to respond to the following prompt: Your neighbor says she heard a news story about the 
recent surge in autism diagnoses. “That’s a lot of bunk!” she tells you. “My hairdresser says her boy has autism, 
but there’s nothing really wrong with him. It’s just an excuse she uses for his misbehaving. Nowadays people want 
to turn everything into a ‘disorder’!” Students will undoubtedly encounter such accusations in their real lives. If a 
student can respond to this allegation with a well-reasoned argument, drawing on a wide base of empirical evi-
dence, that is one battle won for developmental science.

(cont. on p. 5)

http://www.srcd.org/sites/default/files/documents/56_3.pdf
http://www.srcd.org/sites/default/files/documents/56_3.pdf
http://www.srcd.org/sites/default/files/56_2.pdf
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Crucially, practicing change does not take away from students’ learning of traditional course material. Although 
in-depth activities may require a reduction in total topics covered, in my experience students’ memory for the 
topics selected is greatly enhanced. For example, students who complete the group activity on infant video learn 
much more about the topic (and are more likely to adopt skeptical views) than students who merely hear a lecture. 
Similarly, having to actually teach a young child in a service setting often motivates students to seek deeper under-
standing of theory and research as they encounter the limits of their naïve expectations.

When students build the skills to interact successfully with children, to make wise decisions for the children under 
their care, and to become lifelong learners – willing and able to investigate future developmental issues – we all 
stand to benefi t.

Sample materials available at: practicingchange.pbworks.com. Correspondence concerning this article should be 
addressed to: Olivia Lima, olivia.lima@augie.edu. This work was originally presented at the SRCD Teaching Institute 
(April 2013).

References
Wilmhurst, L. (2011). Child and adolescent psychopathology: A casebook. Thousand Oaks, CA: Sage.

Zevenbergen, A. A. & Whitehurst, G. J. (2003). Dialogic reading: A shared picture book reading intervention for 
preschoolers. In A. van Kleeck, S. A. Stahl, & E. B. Bauer (Eds.), On reading books to children: Parents and 
teachers (pp. 177-200). Mahwah, NJ: Lawrence Erlbaum Associates.

NEW BOOKS BY SRCD MEMBERS

Gable, Sara. (2013). The States of Child Care – Building a Better System. Teachers College Press.

As the U.S. economy continues to falter and families face ongoing wage stagnation and widening income inequali-
ties, there is an urgent need for a better, integrated approach to child care. This accessible, up-to-date account 
of the chronic issues plaguing child care reform offers viable solutions drawn from a model state child care system 
in the state of North Carolina. Original data from interdisciplinary research illustrates the complex landscape of 
U.S. child care as well as the ambiguous relationship society has with the sobering statistic that 64% of women with 
children under six are employed and in need of reliable, high-quality care of their young children. 

Parke, Ross D. (2013). Future Families: Diverse Forms, Rich Possibilities. Wiley-Blackwell, Malden, MA.

The focus of this book brings together interdisciplinary research on new family forms including single parent 
families, same-gender parents, new reproductive technology-assisted families, immigrant families, cross cultural 
insights about family forms, and the implications of these issues for children’s social and emotional development. 
Parke chronicles the changes in the way that parents organize their family roles and responsibilities and challenges 
the view of the ideal or perfect family form as the two-parent nuclear family rearing their biological offspring. The 
goal is to generate dialogue about our cultural defi nition of families and to argue for a broadened view of families 
beyond some imagined ideal form. A central message is that family process trumps family form. Ways of improving 
the functioning of a range of family forms not only by informal community–based support but by the development 
of equitable social policies for all family forms are examined. The book is best thought of as a stimulus to new 
conversations about our conception of families and an exploration of the implications of changing family forms for 
children’s development.

(cont. from p. 4)
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How to Survive Graduate School with Children
by Heather Giles, University of Nebraska at Omaha

Graduate school can be very challenging: learning to juggle research, course work, teaching responsibilities, and a 
social life is diffi cult. How about adding children and their developmental needs into the mix? Two keys to successful 
parenting in graduate school are organization and setting priorities.

Parents have a fundamental responsibility to ensure that their child’s social, emotional, and physical needs are met 
while they are growing up. I learned that putting the children’s needs fi rst is very important but also very diffi cult 
while attending graduate school. Learning how to manage time for the children, research, course work, and teach-
ing responsibilities is no easy task. Children have homework, after school activities, socialization time (time spent 
with friends), and other physical needs. In my experience, having a family calendar is a great help in managing all of 
our responsibilities, schedules, and leisure. The children’s activities, special projects, and play dates are recorded 
along with deadlines for my classes and projects. Keeping track of a spouse’s travel schedule and evenings away is 
also very helpful. The family calendar aided in my ability to plan ahead and allocate the proper amount of time to 
complete course work and related tasks on time while also being able to allow the children to maintain a social life 
with friends and activities. 

An additional organizational tactic is to take classes, perform research and teaching activities, and complete course 
work while the children are at school. This allows for the evenings to be free so that one can spend time with the 
children. Working late in the evening after putting the children to bed or getting up early in the morning to complete 
work tasks also aids in the ability to successfully accomplish the rigorous graduate school demands. It is not always 
easy to accomplish everything, but by staying organized and focusing on the end goal, it can be achieved.

Of course, organization is the key for attending graduate school no matter what age, marital status, or child status. 
Priorities also must be made to ensure that one completes all of the tasks that are important to him or her, and 
sacrifi ces must be made on occasion to ensure goals are met. For example, I limited my socialization with friends so 
that I could complete my work requirements and spend time with my family. Another way to survive graduate school 
with children is to take classes part-time. Although students who take this path spend more time in graduate school 
than a traditional full-time student, the end goal is still achieved. Asking for help with housework, laundry, meals, 
and shopping can also be a great organizational strategy because these are all time-consuming tasks which take time 
away from the children and studying. Asking for help can be diffi cult because many motivated graduate students 
want to be able to do it all, but accepting help will alleviate a lot of stress so the important issues can be attended 
to without feeling guilty.

As we all know, graduate school is challenging no matter what the age or life station of the student. When children 
are added into the equation, organization and setting priorities are the keys to success. Setting priorities for the 
children’s well-being and allotting time for course work and other responsibilities allows students to achieve the end 
goal of successfully completing a graduate program while also attending to and fostering the positive development 
of the children.



7

BUILDING INFRASTRUCTURE WORKSHOP

Building Infrastructure for International Collaborative Research
by Jennifer Lansford, Duke University

On September 22-24, 2013, the National Academy of Sciences in Washington, DC convened a workshop entitled 
“Building Infrastructure for International Collaborative Research in the Social and Behavioral Sciences.” The 
workshop was designed as a follow-up to a workshop held in 2006 at which the overall landscape of international 
collaborative research was examined, and a number of challenges and issues were identifi ed. The original workshop 
resulted in a widely-circulated report. The 2013 workshop focused on ways in which universities and collaborative 
projects have attempted to meet challenges involved in international research. 

The workshop was co-chaired by SRCD members Judith Torney-Purta and Oscar Barbarin. Other participating SRCD 
members included Lonnie Sherrod in his role as Executive Director of SRCD, Martha Zaslow in her role as Director of 
SRCD’s Offi ce for Policy and Communications, and Melissa Menzer who is now with the National Endowment for the 
Arts. The workshop was organized around four panel presentations and discussions: 

 Elements of the organizational infrastructure in the behavioral and social sciences that facilitate international 
research collaborations (including a presentation by SRCD member Merry Bullock);  

 Lead-in and planning in international research collaboration (including a presentation by SRCD member Charles 
Super);  

 Issues in the conduct of internationally collaborative research (including a presentation by SRCD member Jennifer 
Lansford); and  

 Disseminating the products of internationally collaborative research. 

Some issues that frequently impede international research include tenure and training policies that militate against 
the involvement of graduate students and junior faculty, funding that is insuffi cient for appropriate dissemination, 
Institutional Review Board (IRB) policies, identifying potential collaborators, and challenges in new web-based 
environments. Discussions focused on comparing solutions that have worked for different types of institutions, 
professional associations, and projects. Panels and discussions presented a number of innovative ideas and identi-
fi ed resources that should prove to be helpful to SRCD members interested in participating in international col-
laborative research. These ideas will be described in a report of the workshop that will be published in 2014 by the 
National Academy of Sciences and available on their website

The workshop was hosted by the U.S. National Committee for the International Union of Psychological Sciences and 
supported by the National Science Foundation and the Spencer Foundation. It sought advice from key actors: schol-
ars experienced in conducting international research, academic offi cials (including deans and directors of interna-
tional offi ces), leaders in professional associations, specialists in IRBs, and specialists from agencies and consortia.

For further information, please contact Jennifer Lansford at lansford@duke.edu.

http://www.nap.edu/catalog/12053.html
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TWENTY MOST FASCINATING STUDIES IN CHILD PSYCHOLOGY

Twenty Most Fascinating Studies in Child Psychology

by Wallace E. Dixon, Jr., East Tennessee State University

A little more than a decade ago, I polled the SRCD membership to identify the top studies published in child 
psychology since 1950. The results of that poll were published in Developments in the early 2000s over a series of 
articles. 

Now, more than 10 years later, I have re-conducted the poll to update the list of the top studies published in child 
psychology, this time focusing on studies published since 1960. However, in addition to polling the SRCD member-
ship, I have also polled the memberships of two additional societies, namely the International Society on Infant 
Studies and the Cognitive Development Society. Despite the different emphases of the three societies, there was 
surprising agreement among the respondents, especially with regard to the highest-ranking studies.

What follows is the fi rst in a series of installments in which I report the outcomes of my “top studies study.” In 
future installments, I will report on the top 20 Most Controversial, Most Important, and Most Revolutionary studies. 
However, in this installment I report on the 20 Most Fascinating Studies. (For more details on my methodology, you 
can write to me at dixonw@etsu.edu.)

Now, on to the 20 Most Fascinating Studies published in the fi eld of child psychology since 1960, in reverse order:

20) Baillargeon, R., Spelke, E. S., & Wasserman, S. (1985). Object permanence in fi ve-month-old infants. Cogni-
tion, 20, 191-208. 

19) Bowlby, J. (1969). Attachment and loss, Vol. 1: Attachment. New York: Basic Books.

18) Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes. Cambridge, MA: 
Harvard University Press.

17) Hart, B., & Risley, T. R. (1995). Meaningful differences in the everyday experience of young American children. 
Baltimore, MD: Paul H. Brookes Publishing.

16) Onishi, K. H., & Baillargeon, R. (2005). Do 15-month-old infants understand false belief? Science, 8, 255-258.

15) Wynn, K. (1992). Addition and subtraction by human infants. Nature, 358, 749-750.

14) Thomas, A., & Chess, S. (1977). Temperament and development. Oxford, England: Brunner/Mazel. 

13) Sroufe, L. A., Egeland, B., Carlson, E. A., & Collins, W. A. (2005). The development of the person. New York: 
Guilford Press.

12) Eimas, P. D., Siqueland, E. R., Jusczyk, P., & Vigorito, J. (1971). Speech perception in infants. Science, 171, 
303-306.

11) Saffran, J. R., Aslin, R. N., & Newport, E. L. (1996). Statistical learning by 8-month-old infants. Science, 274, 
1926-1928.

10) Bronfenbrenner, U. (1977). Toward an experimental ecology of human development. American Psychologist, 32, 
513-531.

9) Dodge, K. A. (1980). Social cognition and children’s aggressive behavior. Child Development, 51, 162-170.

8) Baron-Cohen, S., Leslie, A. M., & Frith, U. (1985). Does the autistic child have a “theory of mind”? Cognition, 21, 
37-46.

7) Petitto, L. A., & Marentette, P. F. (1991). Babbling in the manual mode: Evidence for the ontogeny of language. 
Science, 251, 1493-1496.

6) Gottlieb, G. (1991). Experiential canalization of behavioral development: Theory. Developmental Psychology, 27, 
4-13.

5) Mischel, W., Shoda, Y., & Rodriguez, M. I. (1989). Delay of gratifi cation in children. Science, 244, 933-938.
(cont. on p. 9)
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TWENTY MOST FASCINATING... (CONT)

(cont. from p. 8)

4) DeCasper, A. J., & Fifer, W. P. (1980). Of human bonding: Newborns prefer their mothers’ voices. Science, 208, 
1174-1176.

3) Meltzoff, A. N., & Moore, M. K. (1977). Imitation of facial and manual gestures by human neonates. Science, 198, 
75-79.

2) Ainsworth, M. S. (1979). Infant-mother attachment. American Psychologist, 34, 932-937.

And the #1 Most Fascinating Study in child psychology published since 1960 is…

1) DeLoache, J. S., Miller, K. F., & Rosengren, K. S. (1997). The credible shrinking room: Very young children’s per-
formance with symbolic and nonsymbolic relations. Psychological Science, 8, 308-313.

Post-Doctoral Research Fellowship 
Developmental Psychology at the University of Michigan

Applications are now being accepted for a 2-year NICHD post-doctoral research fellowship in Developmental Psy-
chology at the University of Michigan. The Developmental Area will award up to 2 post-doctoral fellowships starting 
in Fall 2014.  The Developmental Area faculty have a broad range of research interests across the life-span from 
infancy to late adulthood.  There are many rich opportunities to pursue research in a number of developmental 
areas, such as infant-parent attachment, sibling relationships, literacy and school readiness, adolescent academic 
achievement, racial socialization and identity development, pubertal development, parent-adolescent relations, 
psychosocial health and future orientation, cognitive aging, neurological basis of adolescent anxiety disorders, 
media effects, language acquisition, children’s conceptual development and social-cognition, social relations across 
the life-span, and much more.  Interested applicants should check the developmental area’s website to see the list 
of core faculty and their interests. 

http://www.lsa.umich.edu/psych/programareas/developmentalpsychology/developmentalpsychologyfaculty

Fellows are expected to be actively engaged in research during their appointment and will receive additional train-
ing in the responsible conduct of research, grant-writing, manuscript preparation, and professional development. 

Qualifi cations:
The successful candidate will have a Ph.D. in psychology, human development, neuroscience, or related fi elds, and 
have a record of research accomplishment in child or life-span development. The individual must be a US citizen or 
a non-citizen national of the US or have been lawfully admitted for permanent residence in the US.  Salary is in line 
with NIH pay scale. Offer includes full UM health benefi ts and travel to one conference per year. 
 
Submit CV, cover letter with statement of research interests, 3 letters of recommendation, and evidence of 
scholarly publications no later than January 31, 2014 to: psychfl ooradmin@umich.edu.

The University of Michigan, as an equal opportunity/affi rmative action employer, complies with all applicable fed-
eral and state laws regarding nondiscrimination and affi rmative action. The University of Michigan is committed to 
a policy of equal opportunity for all persons and does not discriminate on the basis of race, color, national origin, 
age, marital status, sex, sexual orientation, gender identity, gender expression, disability, religion, height, weight, 
or veteran status in employment, educational programs and activities, and admissions.

FELLOWSHIP OPPORTUNITY
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VICTORIA S. LEVIN GRANT WINNER

The Society for Research in Child Development 
is pleased to announce the 2013 Recipient of the 

Victoria S. Levin Grant 
For Early Career Success in Young Children’s Mental Health Research 

 
 Maureen Zalewski, Ph.D. 

 

 
 
 

In 30 years of distinguished service at the National Institutes of Health (NIH), 
Vicki Levin had a special interest in scientific research that addressed young 
children’s mental health. The Victoria S. Levin Grant for Early Career Success in 
Young Children’s Mental Health Research, established to honor and carry 
forward this special focus of Vicki’s life's work, was made possible by the 
donations of hundreds of her friends, colleagues and family members.  Its aim is 
to heighten the chances of early success in achieving federal funding for 
developmentally-informed research that addresses the early foundations of 
children’s mental health and well-being.  Broadly defined, such research 
addresses all aspects of the early development of competence and risk for 
children from all types of backgrounds. 

We are very pleased to announce that Dr. Maureen Zalewski is the recipient of the 2013 Victoria S. Levin 
Grant. Her selected mentor is Dr. Phil Fisher.  Dr. Zalewski is an Assistant Professor of Psychology at the 
University of Oregon. Dr. Zalewski received her BS in Psychology from The Pennsylvania State University, 
her PhD in Child Clinical Psychology from the University of Washington, and completed a post-doctoral 
fellowship at the University of Pittsburgh Medical Center. Dr. Zalewski investigates the development of 
emotion and stress reactivity and regulation in the context of maternal borderline personality disorder. 
Her work focuses on how emotionally dysregulated parenting and mothers’ own trauma experiences 
influence the physiological and behavioral indicators of children’s developing emotion and stress 
regulation capacities.  

Please visit www.srcd.org for more details about the grant and applicant eligibility.  Applications for the 
2014 Grant will be available on the SRCD website on July 1, 2014.  The deadline for applications is 
September 1, 2014; the grant will be announced in November, 2014.   
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MEMBERS IN THE MEDIA

The SRCD Offi ce for Policy and Communications is interested in highlighting SRCD members and publications fea-
tured in the news media. The following are the most recent submissions:

: TV or Radio Interview     : Op-Ed Piece     : News Article     : Blog Post

Jay Belsky, Bruce Ellis, Glenn Roisman, & Marinus Van IJzendoorn.  The Wall Street Journal. Nature vs. Nurture: 
New Science Stirs Debate. How Behavior is Changed; Who’s an Orchid, Who’s a Dandelion. 

W. Steven Barnett, David Dickinson, Anne Fernald, & Adriana Weisleder.  The New York Times. Language-Gap 
Study Bolsters a Push for Pre-K. 

* Natasha J. Cabrera and the SRCD Ethnic and Racial Issues Committee.  Sentinel & Enterprise.  The Tennes-
sean.  The Roanoke Times.  Wisconsin State Journal.   Lubbock Avalanche-Journal.   Chillicothe Gazette. 
SRCD Social Policy Report: Positive Development of Minority Children. 

Elizabeth Gershoff.  Chicago Tribune. Spanking Tied to Later Aggression among Kids. 

* Sandra Graham, Anke Munniksma, & Jaana Juvonen. The Atlantic.  PsychCentral. Press release: Cross-Ethnic 
Friendships in Urban Middle Schools Make Youths Feel Less Vulnerable, Safer. 

* Sarah Roseberry, Kathryn Hirsh-Pasek, & Roberta M. Golinkoff.  CNN. Press release: Responsive Interactions Key 
to Toddlers’ Ability to Learn Language. 

* Brian N.Verdine, Roberta M. Golinkoff, Kathryn Hirsh-Pasek, Nora S. Newcombe, Andrew T. Filipowitz, & Alicia 
Chang.  All Voices.  iDiva. Press release: Playing With Blocks May Help Children’s Spatial and Math Thinking. 

* Hirokazu Yoskikawa, Christina Weiland, Jeanne Brooks-Gunn, Margaret R. Burchinal, Linda M. Espinosa, William 
T. Gormley, Jens Ludwig, Katherine A. Magnuson, Deborah Phillips, and Martha J. Zaslow.  The New York Times. 

 U.S. News & World Report.  Politico.  Early Ed Watch.  NY Teacher.  Thrive By Five Washington.  
Reporting on Health. Press release: New Research Brief: Investing in Our Future: The Evidence Base on Preschool 
Education. The full research brief can be found here on the SRCD website. 

Charles Zeanah Jr.  The Root. A 5-Year-Old’s Suspected Suicide: When Brandajah Smith Shot Herself, Was It an 
Accident — or Did She Deliberately Pull the Trigger? 

* Indicates media coverage related to an SRCD publication.

We strongly encourage and welcome all members to report recent noteworthy mentions of their research in the 
media. Information may be emailed to communications@srcd.org.

SRCD Book 
Authors/Editors

SRCD Members are invited to notify 
either editor, jonathan.santo@
gmail.com or alukowsk@uci.edu, 
about your new publications. These 
will be listed in the newsletter.

http://online.wsj.com/article/SB10001424127887323527004579079132234671374.html
http://www.nytimes.com/2013/10/22/us/language-gap-study-bolsters-a-push-for-pre-k.html?hp
http://www.sentinelandenterprise.com/columnists/ci_24440759/esther-cepeda-demolishing-stereotypes
http://www.tennessean.com/article/20131104/COLUMNIST0150/311040001
http://www.tennessean.com/article/20131104/COLUMNIST0150/311040001
http://www.roanoke.com/opinion/cepeda/2343108-12/demolishing-stereotypes.html
http://host.madison.com/wsj/news/opinion/column/guest/esther-cepeda-demolishing-stereotypes/article_3fd6a3b5-bc65-57dd-8537-c63c482e5995.html
http://lubbockonline.com/editorial-columnists/2013-11-02/cepeda-stop-stereotypes-about-minority-children#.UnkyO3BJPjY
http://www.chillicothegazette.com/article/20131102/OPINION04/311020024?nclick_check=1
http://www.srcd.org/sites/default/files/documents/washington/spr_272_final.pdf
http://articles.chicagotribune.com/2013-10-20/lifestyle/sns-rt-us-usa-health-kids-aggression-20131020_1_u-s-children-mothers-kids
http://www.theatlanticcities.com/neighborhoods/2013/09/kids-diverse-group-friends-feel-safer-school/7032/
http://psychcentral.com/news/2013/09/25/cross-ethnic-friendships-help-teens-feel-safe-at-school/59921.html
http://www.srcd.org/sites/default/files/documents/washington/pr_2013_09_24_graham.pdf
http://www.srcd.org/sites/default/files/documents/washington/pr_2013_09_24_graham.pdf
http://thechart.blogs.cnn.com/2013/09/24/video-chat-may-help-language-learning/
http://www.srcd.org/sites/default/files/documents/washington/pr_2013_09_24_roseberry.pdf
http://www.srcd.org/sites/default/files/documents/washington/pr_2013_09_24_roseberry.pdf
http://www.allvoices.com/contributed-news/15620726-building-blocks-help-preschoolers-develop-stem-learning
http://idiva.com/news-iparenting/blocks-will-help-your-kids-master-math-skills/24582
http://www.srcd.org/sites/default/files/documents/washington/pr_2013_09_24_verdine.pdf
http://www.theroot.com/views/5-year-olds-suspected-suicide?page=0,0
http://www.srcd.org/policy-media/policy-updates/meetings-briefings/investing-our-future-evidence-base-preschool
http://parenting.blogs.nytimes.com/2013/10/17/quality-preschool-is-the-most-cost-effective-educational-intervention/?_r=1
http://www.usnews.com/news/articles/2013/10/17/funding-quality-public-preschool-is-an-investment-in-the-future-report-says
http://www.politico.com/story/2013/10/education-pre-kindergarten-political-campaigns-98630.html
http://earlyed.newamerica.net/blogposts/2013/pre_k_is_win_win_concludes_a_new_report-95181
http://www.uft.org/insight/universal-pre-k-totally-doable
http://thrivebyfivewa.org/2013/10/16/new-report-shows-high-quality-preschool-works-and-washington-is-on-the-right-track/
http://www.reportingonhealth.org/2013/10/22/new-report-distills-decades-preschool-research
http://www.srcd.org/sites/default/files/documents/washington/2013_10_16_yoshikawa.pdf
http://www.srcd.org/sites/default/files/documents/washington/2013_10_16_yoshikawa.pdf
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SRCD Developments

Text: Provide your material in unformatted text blocks only, preferably 
using “Trebuchet” 10-pt font in Word or WordPerfect. Word limit for a 
one page article is 775 words. A photo of the author or topic or both to 
accompany the article would be greatly appreciated.

Photographs: 300 DPI, “tif” fi les only. If you do not have a scanner 
to produce the photo quality we need, loan us your photo; we will 
scan it for our use, and then return it to you. Please send materials to 
Jonathan Bruce Santo, jonathan.santo@gmail.com or Angela Lukowski, 
alukowsk@uci.edu.

Ads: Contact Amy Glaspie, aglaspie@srcd.org; 734-926-0614 for 
information and an order form. General ad specs:
• 1/8-page display ad is 2” x 3.5” and contains up to 75 words plus a 

2-line header
• 1/4-page display ad is 3.5” x 4.5” and contains up to 175 words plus 

a 2-line header
• 1/2-page display ad is 4.5” x 7.25” and contains up to 325 words plus 

a 2-line header
• Full-page display ad is 7.25” x 8.75” and contains up to 650 words 

plus a 2-line header

Developments’ 
Submission Guidelines

Important Notice

Send to:  SRCD Membership, 2950 S. State Street - Suite 401, 
 Ann Arbor, MI  48104; or fax to: (734) 926-0601

Change of Address Notifi cation
Name: _______________________________________________________

Mailing Address: ______________________________________________

_____________________________________________________________

_____________________________________________________________

Phone: ____________________________________________________

Fax: ____________________________________________________

E-mail: ____________________________________________________

Effective date:  _________________________________________________

• Journals are not forwardable. If you do not notify the SRCD 
   Membership Offi ce of a change of address, you will stop receiving 

your journals.
• Do not send your change of address to Blackwell Publishers.
• Contact the SRCD Membership Offi ce (Tel: (734) 926-0617; Fax: 

(734) 926-0601;
 E-mail: tandrade@srcd.org if you have concerns or questions 
   regarding your publications or your membership.
• Membership applications are available on the SRCD website.

** Visit SRCD’s website (www.srcd.org) regularly. **

© Society for Research in Child Development 2014
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The Newsletter is published four 
times a year: Circulation is ap-
proximately 6,000. The newslett-
ter is distributed to all members 
of the SRCD including researchers, 
practitioners in the fi eld of child 
development, social and behavioral 
sciences, social workers, administra-
tors, physicians, nurses, educators, 
and students.

The newsletter publishes announce-
ments, articles, and ads that may 
be of interest to members of the 
Society, as space permits.


