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New child development ambassadors operateƇjointly  
in under-resourced countries  
 
This is an account of the impact of the International MA program in child development 
for under-resourced areas of the world, run at the University of Haifa, Israel. Many of the 
points raised in this summary report were inspired by the words of one of the graduates 
during his graduation ceremony: "We are now the new child development ambassadors 
in our countries."  Ever since, this exciting designation has been echoing in the hearts of 
all members of the program. The story behind this remarkable new identity of child 
development ambassadors will guide us Ŵ graduates, colleagues, and stakeholders Ŵ 
in our rewarding journey, which includes various paths and important stations along the 
way. 
 
Forty countries, five continents, one journeyş 
Ideas, visions, and dreams 
 
 Ž ƇÐÙóè×±ýƇÙ½Ƈ{ƇïÄÙóé{×­ƇÖÉÔ±éƇ¨±¾É×éƇûÉïÄƇÙ×±Ƈéï±åŠžƇé{É­ƇN{ÙƇgāóťƇSóèƇÐÙóè×±ýƇ¨±¾{×ƇûÉïÄƇ{×Ƈ
idea of Prof. Avi Sagi-Schwartz to foster a new generation of local experts in child development 
in under-resourcedƇareas of the world. The experts would focus on pressing issues concerning 
child development, including its implications, in ways that affect the real life of children and 

ïÄ±ÉèƇ½{ÖÉÔÉ±éƇÉ×Ƈ±üå±èïéƀƇªÙó×ïèÉ±éťƇ 

The vision was to establish anƇInternational MA 
Program in Child Development for Under-
Resourced Countries, with the main goal of 
improving the lives of at-risk children in these 
countries. It was clear that in recent decades, 
there has been a significant increase in new 
graduate programs in the field of child 
development in North America and Western 
Europe, but these programs focus primarily on 
issues pertaining to Western societies. At the 
same time, there were no similar programs in 
under-resourced countries for studying the 
subject within the context of their unique 
cultural, societal, and educational settings.ƇThe 
need for such programs was strongly reflected in 
the alarm sounded by international agencies, 
including the United Nations, the World Bank, 

the World Health Organization regarding the significant economic and social costs associated 
with underfunding child and youth services in low income countries.   

 
Training a cadre of child development 
professionals and policy leaders in 
under-resourced areas of the world is 
therefore of utmost urgency. The 
International MA Program in Child 
Development trains professional 
leadership to promote the wellbeing 
of children and their families in 
countries in need, focusing on the 
disastrous after effects of HIV, war, 
political violence, genocide, use of 
child soldiers, and the like. Child 
Development Ambassadors confront 
the problems faced by children in 
under-resourced areas of the world. 
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Seng Raw, a graduate from Myanmar, Kachin children in internally displaced persons (IDP) camps 

 

This vision and ambition are consistent with the statement of Mr. Anthony Lake, former 
Executive Director of UNICEF: Žr±ƇÖóéïƇ­ÙƇÖÙè±ƇïÙƇè±{ªÄƇ{ÔÔƇªÄÉÔ­è±×ƇÉ×Ƈ×±±­ŠƇûÄ±è±ù±èƇ
ïÄ±ýƇÔÉù±ŠƇûÄ±è±ù±èƇïÄ±ýƇ{è±Ƈ±üªÔó­±­Ƈ{×­ƇÔ±½ïƇ¨±ÄÉ×­šƇD½Ƈû±ƇÙù±èªÙÖ±ƇïÄ±Ƈ¨{èèÉ±èé that 
have kept these children from the services they need and that are theirs by right, then 
ÖÉÔÔÉÙ×éƇÖÙè±ƇûÉÔÔƇ¾èÙûƇóåƇÄ±{ÔïÄýŠƇ{ïï±×­ƇéªÄÙÙÔŠƇ{×­ƇÔÉù±ƇÖÙè±ƇåèÙ­óªïÉù±ƇÔÉù±éťž 

  
Benjamin Asamoah, Ghana, provides support services for the rehabilitation and integration into school 
of a vulnerable boy who had been neglected and abandoned, and for a child identified with a disability 

 
An important cornerstone of the program:  
Bridging the science-practice gap 
 
To have an impact on the lives of at-risk children in developing countries, the program needed to 
bridge the science-practice gap at the international level. A unique international focus and 
excellent collaborative relationships with scientists, educators, and economists at major 
international institutions, enabled the International MA Program in Child Development for Under-
Resourced Countries to do just that. Leaving the ivory tower and letting knowledge produced in 
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academia be translated into practice and day-to-day reality is of utmost and immediate 
importance, especially in very low-income countries, according to the definition of the World 
Bank.             

Therefore, the Program was launched to advance the following objectivesş 

 Provide scientific and professional skills in applying basic knowledge in child 
development research to various issues, including childcare, nutrition, infant and young 
children morbidity and mortality, academic motivation in schools, children raised in 
orphanages and other institutions, foster care, adoption, and effective parentingť 
 

 Train professional leadership to enhance the wellbeing of children and their families 
in countries in need, with a focus on prevention and intervention. The mission of the 
leadership includes promoting family functioning and community network, as well 
as fostering new generations of child development experts in low SES countries. 

 
Our fellow travelers:  Partners, friends, and affiliates  

Major players, organizations, and 
foundations partnering with the 
Program or expressing interest in it, 
include UNICEF, World Bank, Open 
Society Foundation, Vital Capital 
Fund,2 Bernard van Leer Foundation, 
Jacobs Foundation, Two Lilies Fund,3 
RISE Institute,4 the Early Childhood 
Development Action Network 
(ECDAN), Society for International 
Development (SID), International 
Step by Step Association (ISSA), 
Africa Early Childhood Network 
(AfECN), Asia-Pacific Regional 
Network for Early Childhood 
(ARNEC), MASHAV,5 Israeli embassies 
around the world, and foreign 
embassies in Israel.   

 
 

                                                           
2 Vital Capital Fund is a private equity fund that invests in opportunities that simultaneously enhance the quality of 
life of communities in rapidly developing nations, primarily in Africa. It is now the sixth year that the program enjoys 
the support of this fund. 
3ƇThe Two Lilies Fund is a donor-advised fund in the United States whose monies these six years have been given to 
the Emotional and Professional Development Workshop (see page 11), alongside support for excellence awards.    
4The RISE Institute for Reconstruction and International Security through Education, Washington DC, supports 
activities of early childhood development in countries affected by conflict or extreme poverty. 
5ƇMASHAV Ŵ the Hebrew acronym for Israel's Agency for International Development Cooperation, which is overseen 
by the Deputy Director of the Ministry of Foreign Affairs. 

 

 
 
 
The Program supports the 2030 Agenda for 
Sustainable Development Goals, adopted by all 
United Nations member states in 2015, which 
provides a shared commitment to its 17 
Sustainable Development Goals (SDGs). The 
Agenda urgently calls for action and global 
partnership by all countries, developed and 
developing alike. We believe that our Program, in 
all modesty, is a small but important organ in the 
complex organism whose goal is to improve 
health, welfare, and educationť 
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The goals of the Program are also consistent with the main strategic goals of the Society 
for Research in Child Development (SRCD): 
https://www.srcd.org/  
 

 

Goal 2: Communicate: exchange and translate 
scientific knowledge about human development 
and about applying this knowledge to policies and 
practices for improving human wellbeing. 
Goal 3: Integrate racial, cultural, economic, 
national, and contextual diversity in all spheres 
of developmental science. 
Goal 4: Build capacity: infrastructure, resources, 
and human capital for developmental science 
{×­ƇÉïéƇ{ååÔÉª{ïÉÙ×šƇÉ×ï±è×{ïÉÙ×{ÔÔýť 
Goal 5: Engage members at all career levels and 
across disciplinary and methodological traditions. 
 

  
 

  

Similarly to ECDANƀéƇ¾Ù{Ôé, we also wish to 
catalyze collective action on behalf of 
young children and their families around 
the world by connecting with global and 
regional partners, facilitating knowledge 
exchange and learning, and coordinating 
advocacy for increased investment in 
quality services. 

Ƈ

  

Ƈ

 The goals of the program are also in 
line with the mission of the Early 
Childhood Development Action 
Network (ECDAN): 
https://connect.ecdan.org/home  
Ƈ
 
 

Our graduates perceive themselves as Child Development Ambassadors. This 
goes hand-in-hand with the main strategic goals of the SRCD, the UN, and ECDAN. 
It is gratifying to see how the Ambassadors cross disciplinary and international 
boundaries and make a remarkable contribution to the wellbeing of children 
worldwide.  

 

 

 

 

https://www.srcd.org/
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Where does all this take place?  

 

Many online programs are 
being offered these days by 
various institutions worldwide, 
especially since the outbreak of 
COVID-19. Our one-year MA 
program, by contrast, is taught 
on the campus of the 
University of Haifa, in Israel, 
and it is offered by the Center 
for the Study of Child 
Development, in the Faculty of 
Social Sciences, and by the 
International School (a full 
description of the program can 
be found in the attached 
brochure).6  

 

 

Various features of the Haifa Program, including daily social and cultural activities, 
produce a coherent and integrated experience. The face-to-face presence and 
interaction between participants is an important component of this experience.  

 

                                                           
6Ƈhttps://tinyurl.com/9dpkfj87  

 

 
 

The Program includes the following classes: Early 
detection and screening of developmental problems, 
Cognitive and language development and emerging 
literacy, Child development from a cross-cultural 
perspective, Parenting and attachment, Statistics for 
developmental sciences, Developmental science and 
socioemotional development, Emotional and 
professional development, Disability and quality of 
life, Sleep and development: Biological processes and 
caregiving in cultural contexts, Developmental 
psychopathology: Internal and external risk factors, 
Selected issues in child development research, 
Treatment of developmental psychopathology, 
Observation and evaluation methods, Early 
Intervention programs, Program seminar.  

 

https://tinyurl.com/9dpkfj87
https://tinyurl.com/9dpkfj87
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In class 

 

Participants come to Haifa from all over the world   

To date, with six cohorts over six years, the Program has attracted students from 27 
under-resourced countries in Africa, Asia, Euro-Asia, and South America. It has produced 
127 graduates, selected from 1,200 applicants! Most graduates are already leaders in the 
field in their countries, which include Albania, Belarus, Botswana, Cameroon, Chile, 
Congo, Ethiopia, Gambia, Georgia, Ghana, Guatemala, India, Ivory Coast, Kenya, Liberia, 
Malawi, Myanmar, Nepal, Nigeria, Palestinian Authority, Philippines, Rwanda, Uganda, 
Vietnam, Tanzania, and ZimbabweƇ(see Table Ŵ Program graduates by country and 
continent Ŵ in the link ).7 
  
We also have graduates from established and emerging developed countries (Australia, 
Canada, China, Germany, Hungary, Israel, Netherlands, Poland, Turkey, Slovenia 
(including Roma community), South Africa, Uruguay, and the US), who are also 
interested in nurturing the lives of children in under-resourced countries. Here is what 
Ù×±ƇÙ½ƇÙóèƇ+{×{­É{×Ƈ¾è{­ó{ï±éƇÄ{­ƇïÙƇé{ýşƇŽ ½ï±èƇ¾è{­ó{ïÉÙ×ŠƇDƇû{éƇ{¨Ô±ƇïÙƇÉÖåÔ±Ö±×ïƇ
ÖýƇåèÙÐ±ªïƇûÄÉÔ±ƇéïÉÔÔƇÉ×ƇDéè{±ÔŠƇûÙèÑÉ×¾Ƈ½ÙèƇſb{ù±Ƈ{Ƈ+ÄÉÔ­ƀéƇ@±{èïƀžƇű{×ƇÙè¾{×Éā{ïÉÙ×ƇïÄ{ïƇ
brings to Israel children from under-resourced areas of the world who are in urgent need 
of heart surgery).     
 
 

    
a{×­ÉƇr±ÉééŠƇ½èÙÖƇ+{×{­{ŠƇŨb{ù±Ƈ{Ƈ+ÄÉÔ­ƀéƇ@±{èïŨ 

 

 
                                                           

7 https://tinyurl.com/2b5pzspd  

https://tinyurl.com/2b5pzspd
https://tinyurl.com/2b5pzspd
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An interdisciplinary journey:  
Where education, health, welfare (and more) meet  
 

This international academic initiative is 
innovative and unique in that it brings 
together talented professionals from 
diverse backgrounds. Upon returning to 
their countries, the graduates, regardless 
of their professional field, become 
ªÄÉÔ­è±×ƀéƇ{Ö¨{éé{­ÙèéŠƇas they refer to 
themselves, committed to advancing the 
wellbeing and welfare of young children. 
Program participants are initially selected 
based on their strong potential ability to 
implement their ideas whatever their 
professional affiliation may be. 

 

 

 
One impressive case in point is the 
"confession" of one of the priests that 
"faith in religion is indeed very 
important and helpful, but one needs 
further professional knowledge to fill 
in what religion and faith cannot 
provide in and of itself. " 
Abang Fidelis, a priest and psychologist  from 
Cameron   

 

 

ƇƇ   

  

The professional backgrounds of our 
graduates include: Pediatrics, nursing, 
psychology, psychiatry, physical therapy, 
occupational therapy, anthropology, law, 
education, sociology, media, home 
economics, library studies, social work and 
social welfare, speech pathology and 
therapy, as well as sisterhood and 
priesthood. These professionals are likely to 
have a substantial impact in their home 
countries in the fields of education, welfare, 
and healthcareť 
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Children's Ministry in the Church in Ghana (our graduate, 
Emmanuel Nyarko-Tetteh, bottom left) 

                            

 

                             

Dr. Constance Kurauvone, child 
psychiatrist from Zimbabwe 

 
 
 
 
 

 

 

 
 
 
 
Patience Dali, nurse from Kenya, holding a 2-day old baby who 
was rejected by her parents because they had hoped she would 
be a boy 

 
 
 



10 

 
 
 
 
 
 
 
 
 
 
 
 

 

Essabela Fewo, a nurse 
from Cameroon, in health 
education on illnesses, 
child feeding, and nutrition 

 
 
 
 
 
 
 

 

 

Marwa Gantous, a 
social worker guiding 
early childhood 
development (ECD) 
activity in the Arab 
community in Israel   
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Our crowning activities   
 

The various stations, cornerstones, and accomplishments described in this report have 
been made possible by many classes, activities, meetings, and field trips we undertook. 
Among these, there are two crowning activities at the heart of our joint endeavor.         

1. Emotional and Professional Development Workshop 
 
One of the highlights of the Program is the Emotional and Professional Development 
Workshop. These weekly meetings focus on creating a secure base for the students by 
providing a supportive environment as well as a space for reflection on personal inner 
processes, including those evoked by the academic challenges and materials. The 
students have the opportunity to raise issues like personal childhood memories, 
relationships, and past traumas. Equally important, they can bring up current matters 
about being away from home, coping with different emotions, group and interpersonal 
communication, challenges of the Program, and dreams of the future, to name a few. 
Among the tools used are writing, painting, storytelling, therapeutic cards, and various 
creative interventions. Most students come from cultures where such experiences are 
not common practice, which is why we feel that this workshop has become such a high 
point of the Program. 
 

       
Expressive writing workshop in the city of Acre: Combining professional learning with leisure 
and fun in the ancient city. 
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2. Final project:  Dreams, innovations, and challenges   

The final project that all graduates develop integrates many of the themes to which 
they have been exposed. The projects, which represent their plans and dreams, can be 
of two types: research and applied. In a research project, students design a study based 
on a theoretical model or a construct that they have learned in the program. They 
discuss the novelty and significance of their research questions, as well as cross-cultural 
aspects of the project. In an applied project, students design a program, such as a 
prevention or intervention program or a professional training program for their 
colleagues or their trainees. A concluding, high point of formative significance is the 
poster session at the end of the academic year, where all the graduates present and 
discuss their final projects with the academic staff, senior officials from the Ministry of 
Foreign Affairs, ambassadors and senior diplomats from the various diplomatic 
missions in Israel, various global ECD-related organizations, and others. The projects 
featured in the appendix8 illustrate the innovation, originality, creativity, richness, and 
spirit of the graduates. The poster session is an exciting journey in itself, and 
stakeholders are invited to appreciate the 127 projects.  

 

 

 

 
Posters session with final 
projects  

 

 

                                                           
8Ƈhttps://tinyurl.com/4hxddjmz 

https://tinyurl.com/4hxddjmz
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Nepali Ambassador in Israel near the poster 
of Aarju Niraula, a Nepali graduate (nurse)  

 

 

 

 
 
 
 
 
 
 
 

 

Nigerian Ambassador in Israel 
near the poster of Dr. Joseph 
Mayowa, Nigerian graduate 
(pediatrician) 
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Ms. Aimee Ibanda, First Secretary 
of the Democratic Republic of 
Congo in Israel, near the poster of 
Samuel Mayele Makelele, a 
graduate from DRC   

 

 

 

 

 

 

Liana Ghent, director of 
the International Step by 
Step Association (ISSA), 
near the poster of Liana 
Mkhatvari, a graduate from 
Georgia  
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Joseph Ochura, a graduate from Kenya, with Dr. Lynette Okengo, Executive Director, the Africa Early 
Childhood Network (AfECN); General Consul of Kenya in Tel-Aviv; Daniella Ben-Attar, Representative in 
Israel for Bernard van Leer Foundation  
 
 
 

 
 

 

 

 

 

Dickson Mharadze, a 
Zimbabwean graduate,  
with  Ambassador Gil 
Haskel, Chief of Israeli State 
Protocol, Ministry of Foreign 
Affairs 
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Emeldah Mmapula Mathogojane, a graduate from Botswana, with Ambassador  
Gil Haskel, Chief of Israeli State Protocol, Ministry of Foreign Affairs 
 
 

 
Dr. Pyae Phyo Aung and Samuel Mayele Makelele, graduates from Myanmar and  
Congo, with Dr. Lynette Okengo, Executive Director, the Africa Early Childhood  
Network (AfECN), and Dr. Emily Vargas-Barón, Director, RISE Institute  
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Ronald Ssentuuwa, a graduate 
from Uganda, with Dr. Sheldon 
Shaeffer, representative of the 
Asia-Pacific Regional Network 
for Early Childhood (ARNEC) 

 

 

 

 

 

 

Valentina Korbar, a graduate 
from Slovenia discussing 
sexual abuse  
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Beyond academics and professionalism: Social and cultural life 

We are confident that our Ambassadors became who and what they are not only 
because of the academic and professional training they received, but also because they 
were together over the entire year of the Program, including various social and cultural 
activities. This has consolidated them into one extended family, which continues to be 
reflected in daily WhatsApp communications, mutual visits, the celebration of exciting 
events, and the sharing of sympathy, empathy, and support during various difficult 
times and crises.  

Opening event  

 

 

 Singing ethnic songs  

 

 
 

 
Of special note is the traditional opening event each year, in Tel Aviv, at the African 
Studies Gallery, owned and operated by Mrs. Ora and Mr. Eytan Stibbe, close friends 
and generous donors to the Program. It takes place at the beginning of the academic 
year with the goal of embracing the students and letting them feel how warmly 
welcomed they are by the staff of the Program, the university administration, 
University of Haifa Friends Associations, the Ministry of Foreign Affairs, their country's 
ambassadors, and many other friends. The following photos, a small sample of the 
many we have, can give you an idea of some of the joint social-cultural excitement the 
event generates. 
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Eytan Stibbe welcomes 
incoming students in his 
African Studies Gallery 

 

 

 

 

 

 
 
 
 
 
 
 
 
 
 
 
Incoming students 
introducing 
themselves  
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Ambassador 
of Myanmar 
welcomes 
the students 

 

 
 
 

 

 

Ambassador of 
Uruguay welcomes 
the students 
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Ambassador of Ethiopia 
chats with two incoming 
students from Ethiopia    

 
 

Dancing 

 
Gloria Ackah, Ghana, in a dance performance  
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The Program also brings together 
Ambassadors Ŵ Albania and Myanmar 

 

  

 

   

 

 
 
 
 
 
 
 
 
 
 
 
 
 
Opening event in 
2020 just before 
COVID-19  
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Sample of other social-cultural activities  throughout the year   

    

 

 

Prof. Ben Artzi, former rector, talking about 
the history of the German Colony, Haifa 

 

  

Lighting Hanukkah candles at the professor's home 

 

Having fun on the beach 

 
 

 Sightseeing in Haifa by students from three continents 
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            Sightseeing in Jerusalem 

 

 

 

 
Palham Oyiye, student from Ghana in a 
kibbutz infantsƀ house  
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Manju Wagle, student from Nepal, in a " Namaste" 
greeting to kibbutz toddlers 

 

   

 

 

 

Patience Dali (Kenya) and Rusudan Bochorishvili 
(Georgia), on a visit to a kibbutz pre-school  
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                         Celebration of Purim Holiday in class 

 

 

 

 
Essabela Fewo and Patience 
Dali, nurses from Cameron 
and Kenya, spending weekly 
social time as volunteers 
with Holocaust survivors  
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Measuring the "impact for good" of the program : How? 

One hundred and nineteen out of a total of 127 graduates responded to our survey, 
which included questions about the impact of the program on their personal, family, 
and professional life (see the appendix9 for the questionnaire).  Note that at the time of 
data collection, the sixth cohort was still in Haifa. All six cohorts responded to most of 
the questions, except for those dealing with what happened after graduation, for which 
we had data only from five cohorts (N=97). The survey speaks loudly and clearly about 
the life-changing impact of the Program.  

Products of our program and assessment   

Strengthening and upgrading professional skills:  
Game changers and role models 
 
Ninety-eight percent of our graduates reported that they enhanced their professional skills  
thanks to the Program and revolutionized their professional infrastructure, which turned them 
into game changers, role models, and sources of knowledge for others. The graduates reported 
that they acquired skills enabling them to communicate, exchange, and translate knowledge, all 
of which they put to work in:  

 Developing a more holistic multi-system interdisciplinary understanding of the 
early years 

 Adapting a more research-oriented approach and large-scale implementations 
of cutting-edge developmental knowledge 

 Acquiring analytical and critical thinking  
 Reaching beyond a traditional discipline (pediatrics, nursing, physical therapy, 

occupational therapy, etc.) 
 Obtaining better understating of typical and atypical development  
 Establishing child development centers and well-child clinics 
 Being engaged in decision-making processes at the national and international 

level  
 Implementing translational knowledge and acting as change agents, including 

knowledge dissemination in the public domain, sharing information with the 
media, advocacy, developing and implementing training programs, conducting 
fine-tuned observations, and designing evaluation methods  

A pediatrician from Ghana said in the survey: ŽParents/families with children with 
special needs have been flooding the outpatient department because of the awareness 
campaigns we have been organizing. We are succeeding in fighting the stigma." 

                                                           
9Ƈhttps://tinyurl.com/266p9ak7  

  
 

https://tinyurl.com/266p9ak7
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Eye-opener impact on personal lives   

Ninety-six percent reported that the Program affected them as individuals. Some 
described it as an eye-opener leading to a change in how they perceived their own 
childhood experiences and themselves today. The many testimonials we received can 
be categorized into the following themes:  Retrospective reflection on past adversities 
and traumas; introspection regarding Ù×±ƀéƇèÉéÑƇ{×­Ƈè±éÉÔÉ±×ª±Ƈ½{ªïÙèéŪƇhealing and 
coping with past harsh or abusive parenting they had experienced, and becoming ready 
to break the intergenerational cycle of trauma; post-traumatic growth; alterations and 
improvement in own parenthood perceptions, style, and practices (e.g., avoiding 
negative and detrimental intergenerational transmission); improvement in self-esteem 
and self-perception; self-acceptance; capacity for forgiveness and resolution.  

A pediatrician from Nigeria: "Because I was able to talk about those traumatic childhood 
experiences, I felt relieved, it's like I had space and then more energy."  

An early child development educator from Ghana: "In these group meetings, I was 
healed within, the pieces of me came together, so I was whole." 

A priest from Cameron: "When you are emotionally balanced, you can work better, you 
can help people."    

 

Improving family life  

Eighty-nine percent observed a change in their family life  since they returned to their 
home countries, with an impact on the relationship with their family of origin, spouse, 
and children. Themes similar to those revealed at the personal level became apparent 
here as well.  For example, participants spoke of improving and reflecting on marital 
relations; altering parenting practices; significant changes in the relationship with their 
family and community. The following quotations speak for themselves:  

Ž ½ï±èƇÖýƇè±ïóè×Ƈ½èÙÖƇthe University of Haifa to Georgia, the knowledge, experience, and 
skills that I had acquired helped me promote my family welfare both economically and 
±ÖÙïÉÙ×{ÔÔýťž 

ŽDƇÄ{ù±Ƈ¨±ªÙÖ±ƇÖÙè±Ƈè{ïÉÙ×{ÔŠƇÙè¾{×Éā±­ŠƇsmart, well equipped, and helpful, as I 
understand my feelings and thoughts better. I can listen and prioritize and make the 
best decisions for my family, which also led me to help others and 'share Haifa wisdom' 
as I call it to my spouse, my friends, and colleagues. I think once a person has let the 
rational seed into the body, which does all the magic, it grows eventually, blossoms into 
an evidence-based practitioner and a confident, happy human ̈ ±É×¾ťž 
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Heightened employer attention  

Seventy percent observed a change in the attention their  employer or director  paid 
to the need to support more students from their country in attending the program in 
Israel. Several directors considered the graduates as providers of in-service training 
based on the expertise they obtained in Haifa. Some directors wished to develop 
partnerships with the University of Haifa. Although most respondents observed a 
positive change in the attitude of their employers, yet a substantial minority reported 
otherwise. 

Upgrading of position  and status 

Seventy-one percent of our graduates experienced a change and an upgrade in the 
status of the position they held since they returned to their home countries, 27% 
reported no change in their status, and 2% reported their status to have worsened. The 
positive change in status reflects several impressive accomplishments at the national 
and international levels, with a large number of graduates being promoted to senior 
positions. A few examples at the national  level:  Overseeing ECD activities in the Ivory 
Coast (TRECC program, supported by the Jacobs Foundation), Child Helpline Manager 
overseeing all child protection and parenting programs in the organization in Tanzania, 
Head of preventive care and chairperson of the district technical advisory committee in 
Botswana, Deputy director in the welfare system in Myanmar, Pediatrician becoming a 
senior consultant to the government on child protection issues in Ghana, Head of early 
childhood care and development (ECCD) unit in Ghana, a nurse in Liberia assigned to 
lead policy issues in the field of child health, and another nurse in Kenya, being put in 
charge of the nursing unit in a neonatal department and becoming a trainer.     

To conclude this impressive list of promotions, one 
of the graduates became the Chairperson for the 
Higher Education Consortium for Early Childhood 
Development in Liberia, representing the President 
of Liberia in different dialogues and interactions 
with stakeholders interested in education. 

 

 

Florence Koroma 
 

We noted a change not only in the promotion of graduates but found also that people in 
the same positions were empowered and expanded their activities in the field of child 
development, for example, strengthening child protection in Ghana. A pediatrician from 
Nigeria stated that although her status cannot change at the institution where she works 
because they are clinically oriented, she has been able to apply the knowledge she 
gained without hindrance, enriching her current position.  
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Leadership change  

It is important to note that many of the graduates began their studies already in high-
powered positions, and therefore did not report promotion, but they did report a 
meaningful leadership change in their professional capacity. One impressive example is 
the founder of an important NGO operating an enrichment center for children in 
Ethiopia, who already before joining the program was engaged in disseminating 
knowledge and promoting skills across the country.  Sahilu Baye was invited to give a 
TED-like presentation during the "Impact for Good" visit of Israel's President, Reuven 
Rivlin, in Ethiopia, in May of 2018.  

His lecture attracted the attention of President Rivlin and of the other distinguished 
guests and the audience at the large gathering, which included the President of 
Ethiopia, ministers, members of parliament. The linked presentation 10 of this lecture 
speaks for itself, also with respect to the professional gains Sahilu Baye has made.  

  
Ambassador Gil Haskel, Chief of State Protocol, Ministry of Foreign Affairs, Israel, acknowledging  
the TED contribution of Sahilu Baye in Addis Ababa  

 

 

 

 

 

 

                                                           
10Ƈhttps://tinyurl.com/36ed5ebz  

 

https://tinyurl.com/36ed5ebz
https://tinyurl.com/36ed5ebz
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A move to the international arena  

Some of the graduates moved from the national to the international arena. For example, 
a Nepali graduate in the field of education and political science is now employed at the 
UN Refugee Agency (UNHCR) in Uganda. A Slovenian preschool teacher graduate from 
the Roma community is now at the headquarters of the International Step by Step 
Association (ISSA), in the Netherlands, serving as senior program officer and coordinator 
of the Romani Early Years Network (REYN) Ŵ a Europe-wide initiative of ISSA that 
promotes access to high-quality early childhood development for Roma and Traveler 
children. A pediatrician from Myanmar was engaged by a School Feeding Unit of the UN 
World Food Program and by Save the Children International as a nutrition advocacy 
advisor, and was assigned to the Secretariat of the Scaling up Nutrition Civil Society 
Alliance. Another pediatrician, from Kenya, was appointed Head of Disease Prevention 
and Mental Wellness, and is managing programs for the Muslim communities in Kenya, 
Rwanda, South Africa, Burundi and Namibia. 

   
 

 

 

 

 

 

 
ÔÐÙë{Ƈ aó­{ëƇ ½èÙÖƇ {Ƈ aÙÖ{Ƈ

preschool in Slovenia moved 
to ISSA as a senior program 
officer 

 

 

Dr.  Shafraz Kazia, pediatrician from 
Kenya, Head of Disease Prevention 
and Mental Wellness 

  

 
Dr. Zar Ni Htethlaing, pediatrician 
from Myanmar, School Feeding 
Unit of the UN World Food Program 
and Save the Children International 
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New academic accomplishments  

There have also been notable accomplishments at the academic level: a deputy head of 
a college in Kenya, a deanship in Liberia, a department chair in Liberia, and a director of 
research and communication at a college in Ethiopia. Moreover, several graduates have 
completed doctoral studies, others are currently attending doctoral programs, and a 
few will begin doctoral studies in September 2021.    

 

 

 

 

 

 

 

 
Sofia Mulu in Ethiopia 

 

Alphonso Wright in Liberia 

  

 

 

 
 
Florence Koroma, dean of education, graduation ceremony in Liberia,  
with the young generation.  
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Capacity building 

Overall, we observe significant capacity building  by graduates, consistent with the 
strategic goals of most national and international ECD organizations and foundations. 
Many graduates have been promoted to high-power, influential positions at the national 
and international levels in child protection, child care, and welfare. Seventy-five percent 
of our graduates whose position was upgraded attributed their promotion to their 
studies in the Program, and reported a change in their personal social mobility.   

Impact in the human service sector  
and interaction with high government officials   
 
Sixty-six percent of graduates reported changes in early childhood development or the 
human services sector in their country since graduation. Some have been able to 
interact with high government officials, including heads of states and ministers. Below 
are a few examples from various countries:  

 Many stakeholders recognize the importance of the early years and of including 
child development aspects in the new education strategy for the Roma 
community  

 ECD has been declared a national priority by the government in the Ivory Coast 
and in Liberia  

 A policy shift directed increasing investment in early childhood development in 
Botswana and in Ghana 

 There has been increased access to quality ECD in Tanzania and enhanced EC 
interventions at the national level in Myanmar and in Rwanda 

 In Myanmar, an ECCD Diploma Program was established by the Ministry of 
Education, in collaboration with the Open Society Foundation, and a 3-month 
ECCD certificate program was created at the Ministry of Social Welfare, in 
collaboration with UNICEF  

 The curriculum for ECD training is being updated at universities in Kenya and 
Liberia 

 New ECD networks are evolving, with a focus on pediatrics, nutrition, and 
education in Tanzania 

 An alumnus from Liberia was appointed to serve as focal person for the Africa 
Early Childhood Network  

 Child development is being advocated at the Ministry of Health in Botswana 
 A National and Provincial Early Childhood Development CAUCUS group was 

formed by a graduate from Nepal 
 Psychological and emotional support is being introduced in hospital wards of 

HIV/AIDS infected children in Cameroon 
 National guidelines for daycare centers are being drafted in Tanzania 
 Service provision for vulnerable children has been upgraded in Ghana 
 Positive changes are being reported and a new law on inclusive preschools has 

been enacted in Georgia 
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 Seng Raw with Israeli Ambassador in Yangon receiving a grant for a joint Israel-Myanmar collaboration 

 

 
ƇƇAllan Rousselin with Israeli Ambassador in Guatemala for a joint Israel-Guatemala collaboration    

 

 
   ƇƇ    Lloyd Nyirenda with Minister of Gender and Child Affairs, Malawi 
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 Students with the President of Liberia, Dr. George Manneh Weah, 
and below a discussion around the table with the President, the 
delegation from Liberia, and Adv. Itzhak Wolf, Honorary Consul 
of Liberia in Israel 
 
 
 

 

 

 
 
 
 
 

 

 
 
 
 
 
 
Emmanuel Nyarko-
Tetteh with the 
Ghana Minister of 
Gender, Children, 
and Social 
Protection 

  
  

 

 

 

 

 



36 

 

Media, public events, and conferences  

As Child Development Ambassadors, the alumni pay a great deal of attention to the 
role of the media, public events, and conferences, and the important platform these 
represent. Many Ambassadors share information on television and radio stations, 
social media (Facebook, Instagram, LinkedIn), and at public events. They raise a host 
of topics related to child development, with implications for prevention, 
intervention, public policy, and legislation.   

 

 
Yukiko Amnon, Liberia 

 

 
 

 

 
Emmanuel Nyarko-Tetteh, Ghana 

 
 

 

 
Allan Rousselin, Guatemala 

 

Genoveva Chuchuba, Tanzania 
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Patience Dali, Kenya, at the first AfECN 
conference  
 
 

 

 

 

Itozya Onesmo, Tanzania, Grace 
Mwangi, Kenya, Jane West, USA, 
and Avi Sagi-Schwartz, Israel, at 
the second AfECN conference in 
Tanzania  

 

 

 

 

Dr. Nana Esi Gaisie, 
Ghana 
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Kennedy Lwalaman, 
preschool educator  
in Kenya 

  

 

Networking  

Fifty-eight percent of graduates have noticed an increase in the involvement of the 
multilateral international and national sector in ECD in their country since graduation. Forty 
percent have been directly involved in networking and collaborative activities. This includes 
the following organizations and projects:  

International 

 World Bank  
 UNICEF 
 Bernard Van Leer Foundation  
 ISSA 
 WHO  
 World Forum Foundation (National Representatives and Global Leaders, Zimbabwe, 

Albania, Myanmar) 
 AfECN  
 Mount Carmel International Training center Haifa  

National  

 Tanzania Early Childhood Network and Expert Association 
 Early Childhood Professionals Association and ECD Network, Kenya  
 Early Childhood Development Network in Liberia  
 ECD Coalition Malawi  
 National Early Childhood Committee in Ghana 
 Carter Center in Liberia 

Equally important are the many ongoing daily interactions among graduates across the globe concerning 
personal, family, professional, and political matters Ŵ both happy and sad Ŵ deepening their bond as friends and 
colleagues, and creating a global village. 

From his Haifa office, Prof. Avi Sagi-Schwartz, the Head of the Program, shares in the excitement of 
thousands of WhatsApp messages with all six cohorts. He tries to respond to every social media post about 
a workshop a graduate held or an opinion piece a graduate wrote, participating in the celebrations of his 
global family. He includes graduates in international presentations about the Program and makes 
connections with interested funders in their geographic or programmatic area. 
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Final project: Challenges and achievements 

Implementing their final project in their country turns out to be a major challenge for 
graduates. The main obstacles include (59%): 

1. Differences between their current place of employment and the setting for which the 
project was designed. 

2. Lack of sufficient budget, available time, and other necessary resources in their 
countries. 

3. Bureaucratic difficulties in obtaining the agreement and cooperation of the public 
sector. 

 
Despite the obstacles, many graduates were successful in securing partial funding, 
which enabled them to deploy their projects. Others found creative ways around the 
lack of funds. The following examples are ÉÔÔóéïè{ïÉù±ƇÙ½ƇïÄ±Ƈ¾è{­ó{ï±éƀƇéÙÔóïÉÙ×é:    
 

 

 

"I am working at the SOS Children's 
Villages in Zanzibar and Mainland 
Tanzania to implement my final 
project through SOS's Family 
Strengthening and Alternative Care 
Program, where I train parents and 
caregivers in taking care of children 
who have lost parental care." 

 

Fatuma Kamramba, a graduate from Tanzania, is a 
leader in SOS in Zanzibar 
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"I have implemented more than 15 projects in Ethiopia, with 200 child caregivers, based on my 
final projectš The project titles are 'Attachment and Socio-emotional Development of Children 
from Birth to 6 years of age' and 'Psychosocial Development of Children from Birth to 12 years of 
age.' Our organization believes that knowledge transfer is very important to make a change in the 
lives of millions of socially, emotionally, mentally, and physically disadvantaged children, 
especially those children who lost their loved ones due to natural and manmade calamities, and 
who are living in our most forgotten orphanages." 
 
"My project was mainstreaming as part of my UNICEF work in Nepal." 

"My project has been completed. In collaboration with the Department of Inclusive 
Education at the Ministry of Education in Liberia, a curriculum was developed for the 
training of teachers in all elementary schools. The Department is waiting for funding in 
order to launch the program." 

"We developed a project proposal based on my final project, submitted it to an 
international donor organization, and obtained the grant. As a result, we have invited an 
international expert in Positive Behavioral Interventions and Supports (PBIS), and we 
have implemented the model in 10 kindergartens in one of the regions of Georgia. It was 
a pilot project, and we are going to proceed with this work and implement the model in 
other regional kindergartens." 

 

Ƈ

Ƈ
"In Liberia, The Wisconsin International 
University adopted my final project as a 
short-term certificate course of studies for 
Early Childhood Teachers and Caregivers. 
The program started and it is being 
implemented in two schools. There are 
fifteen teachers and caregivers from two 
private schools currently undertaking the 
training. These two schools will become 
demonstrations for Early Childhood 
Education" Ƈ

                                      Rev. Gehleigbe Bobson Ble,   
                                      Liberia 
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"I passed my project on to my 
director from my former workplace. 
I was happy to see during my 
previous visit in India that my 
intervention project is still being 
implemented with the daughters of 
commercially exploited sex workers 
in Mumbai. It was basically a project 
to improve the self-concept of the 
girls living in the red-light district of 
Mumbai."  

 
Shikha Kashyap, empowerment activities and celebrations  
with daughters of commercially exploited sex workers, in  
Kamathipura, Mumbai 

 

Elsewhere, new senior positions created opportunities for the implementation of the 
final project. As noted above, ÔÐÙë{ aó­{ë, a graduate from the Roma community in 
Slovenia, was recruited to work at the headquarters of ISSA in Leiden, the Netherlands. 
He said: "Part of our focus is on capacity building/professional development and 
developing resources around Europe and Central Asia. In the context of our quality ECD 
and by embracing diversity, I am able to implement parts of my final project."  

Finally, ideas raised in the final projects facilitated training, teaching, mentoring, and 
other practice activities. For example:  
 
"Training was provided in Ethiopia for 50 refugee foster parents and 25 refugee outreach 
volunteers who sought to enhance their capacity to recognize and detect mental health 
problems among refugee childrenšť A one-day sensitization workshop was organized 
by JRS in collaboration with UNHCR, with the aim to sensitize government officials and 
non-profits serving refugees. The workshop aimed to strengthen partnership and 
networking in mental healthcare service delivery." 
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New initiatives  

Above and beyond the final project, 73% of graduates reported to have started working 
on other projects, made possible by knowledge and skills acquired during their studies 
in Haifa. Projects were implemented at many levels, including the microsystem and 
macrosystem: advocacy; pre-service (e.g., opening and upgrading various academic 
programs) and in-service training; public education; implementation of intervention 
programs studied in Haifa; media activities; writing of policy papers, ECD manuals, and 
children books; policy change; demonstration projects; budget allocation; construction 
of new centers for children with special needs; expanding ECD knowledge within the 
religious system, and more. A telling example is the shift from corporal punishment in 
teaching environments in Kenya to a sensitive discipline model. Overall, the activities 
affected both personal and professional {éå±ªïéƇÙ½ƇïÄ±Ƈ¾è{­ó{ï±éƀƇÔÉù±éŠƇ{éƇû±ÔÔƇ{éƇïÄ±ÉèƇ
communities.  
 
 
 
 
 
 

 

 
 
 
 
 
 
 
A graduate, Lloyd Nyirenda, with ECD stakeholders 
in Malawi, meeting to raise awareness of ECD 
issues, with a call from children: SEND ME TO ECD  
 

 
 
 
 
 
 
 
 
 
 


